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Delivery of Explicit Instruction: High-Leverage Practices that 
Promote Engagement and Learning

Explicit instruction is an evidence-based, systematic methodology for 

teaching academic skills to students across grade levels. 

While the Science of Reading informs us on what to teach, 50 years of 

research on Explicit Instruction guides us on how to teach. In this session, 

Dr. Archer will present high-leverage practices and procedures for the 

Delivery of instruction that increase engagement, participation, and 

learning: 1) requesting frequent responses, 2) monitoring student 

performance carefully, 3) providing affirmative and corrective feedback, and 

4) maintaining an appropriate pace throughout the lesson. 



Active Participation during Session

Active Participation During Session

• Structured Choral Responses

• Structured Text Reading
 - Choral Reading 
 - Cloze Reading

• Structured Partners (1’s and 2’s)

• Hold-ups
• Response Sheets (agree 1/disagree 2)

• Fingers

• Indicate Practices that you plan to 
put into practice.

Make a response sheet.
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 Polishing Delivery of Instruction   
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During academic lessons, effective instructors, 

1) request frequent responses 

2) monitor student performance carefully 

3) provide affirmative and corrective feedback 

4) maintain an appropriate pace throughout the
      lesson. 



Input Question Response Monitor Feedback Adjust 

Input Question Response Monitor Feedback Adjust 

Input Question Response Monitor Feedback Adjust 

Input Question Response Monitor Feedback Adjust 

Input Question Response Monitor Feedback Adjust 

Input Question Response Monitor Feedback Adjust 
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Purposes of Session 

• Affirm

• Remind

• Polish

• Share 
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    Critical Element of Explicit Instruction 

     Requesting Frequent Responses 
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Input Question Response Monitor Feedback Adjust 
   Input Question Response Monitor Feedback Adjust 



 Frequent Responses

Why is it important to frequently elicit responses from students? 

Contributes to a positive learning environment

 - increases engagement

 - increases on-task behavior

 - increases accountability

 - promotes desired behaviors

 - reduces inappropriate behaviors

 - keeps the lesson moving along 

Promotes Learning.
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 Frequent Responses

Why is it important to frequently elicit responses from students? 

Practice  Practice  Practice  Practice

• focuses students’attention on critical content

• provides rehearsal of information (skills, vocabulary, 
rules/relationships, facts)

• provides retrieval of critical information from memory

• Rehearse  Retrieve  Retain

• Rehearse  Retrieve  Retain

Promotes LEARNING
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Frequent Responses
      

Why is it important to frequently elicit responses from students? 

Formative Assessment

• provides a check for understanding 

• allows the teacher to monitor understanding 

• allows the teacher to adjust the lesson based on 
student performance

Promotes LEARNING
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 Frequent Responses
Why is it important to frequently elicit responses from students?

  
Feedback

Feedback

Feedback

Teacher provides affirmative feedback

• Acknowledge the correct answer 

• Specific Praise

• Teacher provides corrections

• To entire group

• To individuals, when circulating and monitoring

Promotes LEARNING
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Frequent Responses – WHY?

Clear and Consistent Research Results:

Increases time on task

Increases academic achievement (Learning)

Decreases disruptive behaviors

Increases intensity of interventions 
     

Research Review of 15 studies

Mac Suga-Gage & Simonsen, 2015
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Opportunities to Respond – How 

Effective Teachers 

• 70% of responses - everyone 

• 30 % of responses - individual
 (Haydon, et al., 2010; Stevens & Rosenshine, 1981)
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Opportunities to Respond – How Many 
How many responses do effective teachers elicit in a a minute? 

Guidelines for Response Rates – Current Research
(Mac Suga-Gage and Simonsen, 2015; Simonsen and Myers, 2015)

Effective teachers elicit: 

Simple Responses

• Such as: unison choral responses, gestures, response cards

• 3 to 5 opportunities to respond per minute 

More Complex Responses

• Such as: partner sharing, written answer, math problem

• At least 1 opportunity to respond per minute
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Active Participation 
Procedures

Polishing Your Practices 
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Active Participation Essentials

Essential No. 1: Request frequent responses from students. 

Essential No. 2: Require overt responses—saying, writing, doing.

                              Every day, in every class, every student 
     participates by speaking, writing, or doing. 

Essential No. 3: Involve all students. 

Everyone does Everything

                                         No Hands Raised Policy 

Essential No. 4: Structure the active participation procedures. 

Essential No. 5: Provide adequate think time/preparation time. 
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Active Participation Procedures

Verbal Responses   Saying

Written Responses Writing

Action Responses Doing
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 Active Participation Procedures 

Saying    Inclusive Passage Reading

Structured Choral Responses      Silent Reading/ Whisper Reading

Structured Partners       Short Choral Reading

Structured Teams       Short Cloze Reading

Individual (Non-Volunteers)      Structured Partner Reading (Me or We)

Structured Discussions
             Structured Team Reading (Me or We)

Writing   

Short Written Responses

Whiteboards (Slates)
    

Doing

Gestures

Hold-ups

 Whiteboards (Slates) 

 Hand-Signals (Fingers)        
Response Cards                    

     Response Sheets  
18

The task dictates the active 
participation procedure used.

High-Outcome -  Low-Prep 



Firm Up  Agree-Disagree
 (agree 1/disagree 2)

1. The benefits of increasing opportunities to 
respond include: increased time on-task, 
increased learning, and reduced disruptive 
behaviors.

2. When examining opportunities to respond within 
a lesson, we should have frequent responses that 
involve all students and provide adequate think 
time.

3. When requesting responses during a lesson, 2 to 
4 responses per session would be adequate.

4. To honor individual’s background knowledge, we 
should frequently call on volunteers. 
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 Structured Choral Responses 

When to use: 

• When answers are short and the same.

• When rehearsal of information is desired.

• When quick retrieval is desired.
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Structured Choral Responses 

What is critical: 

• Provide a cue (signal) so students respond 
together. (hand signal, verbal cue, clicker)

• Redo item when students don’t respond.
(a gentle redo)

• Provide thinking/preparation time when 
needed.
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Structured Partner Responses 

What is critical:

• Assign the partners.

• Give partners a label (1 or 2, A or B).

• Teach Look, Lean, Whisper.

• Give a job to both partners. (Agree-Disagree-Why)

• Provide clear directives.

• Have partners prepare before sharing.

• Change partners occasionally.
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Structured Partner Responses
        Give tasks to both members of the partnership.
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Partner #1 Partner #2 

Tell your partner ... Agree or Disagree and Why

Tell your partner  ... Mirror your partner’s ideas

Tell your partner how .... are the 
same ...

Tell your partner how ... are 
different ...

Begin retelling the story until I 
say “Next”

Continue retelling the story

Shares an example Shares a non-example



Uses of Partners

1. Responding  to a question, task, or 
directive

2. Brainstorming 

3. Teaching information to a partner 
 

4.    Reading with a partner
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Partner Use
 Responding to a question, task, or directive 

Saying  answer to a partner 
 

1. Ask a question or present a task or directive. 

2. Give students thinking/preparation time.

3. Scaffold response with a sentence starter.

4. Have students share answers with their partners 
using the sentence starter.

5. Call on a student to answer.

6. Provide feedback.
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Partner Use
 Partner Passage Reading

Partner Reading

• Assign each student a partner

• Reader whisper-reads to partner 

 Narrative - Partners alternate by sentence, page, or time

 Informative text - Partners alternate by paragraph 

• Reader says “ME” or “WE”

26



 

Individual Responses (Non-Volunteers) 

When to use:

• To check an individual’s understanding.

• To have students report the partner’s answer.

• To increase accountability. 
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Individual Responses  (Non-Volunteers)

What is critical:

• Establish a no-hands-raised policy. (School-wide)

• “When I ask a question, don’t raise your hands.”

• Raise your hands if the teacher directs you to raise 
your hands.
 

• Raise your hands if you have a public question.

• Put your hand on your heart if you have a private 
question.
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Individual Responses  (Non-Volunteers)

What is critical:.

Cold Calls vs Warm Calls

Have students prepare responses/answers.

Have them share answers with their partners.

Then, call on individuals randomly.
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 Verbal Responses — Saying 
 Discussions 

When to use:

• For class or small group discussion of content.

What is critical:

• Have a well-prepared question or prompt.

• Have students plan by writing down their talking points.

• Have students share their talking points with their partners.

• Provide sentence starters. 

• If class size is large, break into smaller discussion groups.
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 Discussion Sentence Starters

Disagreeing

I disagree with ________ because ____________.

I disagree with ________.      I think ______________.

Agreeing 

I agree with ____________  because _____________.

I agree with ___________   and I also  think _________.
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Discussion sentence starters 
Adapted from presentation by Kate Kinsella, Ph.D.

Agreeing

My idea is similar to __________ idea.  I think____________.

My ideas expand on _________ idea.  I think ____________.

I agree with ___________ and want to 
add_______________.

Disagreeing

I don’t agree with __________ because ________________.

I have a different perspective from _______.  I think________.

My views are different from ____________.  I believe______.
32



Discussion sentence starters 
Adapted from presentation by Kate Kinsella, Ph.D.

Clarifying

Will you please explain _________________________.

What did you mean when you stated  ______________.

Could you please clarify your idea for me 

Paraphrasing

What I hear you saying is ________________________.

So, you believe ________________________________.
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Hold-Ups  

What is critical:

• Ask a clear question.

• Have students initially indicate the correct answer on 
their desks; not in the air.

• Monitor student responses.

• When adequate preparation time has been given, say 
“Show me.”

• Provide feedback. 

• When appropriate, have students defend their answers.
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 Hold-Ups – White Boards  

When to use whiteboards:

• Anytime the answers are short and can be 
written on a slate.

• Quick review 

• Benefits: You can hold all students 
accountable and monitor all students. 
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Hold-Up - Fingers

   

When to use hold-up fingers:

-  When students are selecting an answer from four
    Multiple-choice possible answers.

-  Students are selecting an answer from a numbered
    list. 
    
-  They indicate their answer by holding up their
    fingers matching the numbered answer.
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Hold-Up – Fingers     
       Multiple Choice 

   Finding the Right Use
    Sometimes people don't know that they have invented 
something useful.  Spencer Silver made a new glue. The new 
glue made things stick together.  However, it was too weak to 
hold things together for long.  Spencer Silver stopped working 
on the glue.
   
     Arthur Fry knew about the glue and found a good use for it.  
Arthur always lost his place in the songbook at church.  He put 
the weak glue on little pieces of paper and stuck them on 
pages of the songbook.  In addition, the weak glue didn't hurt 
the songbook. That's how the little notes you stick on papers 
and books were invented.
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A.   What detail from the article BEST
            shows how Arthur Fry invented the post-it?
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1. Spencer Silver invented a new glue that didn’t 
hold things together for long.

2. Arthur Fry sang songs in the church choir.

3. Arthur Fry attached little pieces of paper to 
pages in his songbook using the new glue.

4. Spencer Silver and Arthur Fry both invented 
new types of glue.



Hold-Ups - Fingers 
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Rehearsal Practice of Vocabulary 

Ancient Birch Tar  
(Denmark)

1. prehistoric

2. produce

3. relieve

4. ancient

5. information

6. conclude

I am thinking of a word that 
means:

a. to end 
b. facts
c. before written history
d. to take someone’s place
e. to make something
f.  of long ago 



Hold-Up – Response Cards
 General Response Cards 

40

Correct

Incorrect

Agree 

Disagree 

Yes 

No  

True 

False



     Hold-Up – Response Sheet
      General Responses 
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Hold-Up – Response Cards
 Domain-Specific Response Cards 
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Statement 

Question 

Exclamation

Command  



Hold-Up – Response Cards
 Domain-Specific Response Cards 
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1. Legislative

2. Executive 

3. Judicial 



Firm-up Review  -  Response Sheet 
                                  (agree 1/disagree 2)

Frequent Responses 
1.  When working on opportunities to respond, the following
      guidelines should be followed:  

 a. Request frequent responses
 b. Require overt responses
 c. Involve all students
 d. Structure active participation procedures
             e. Allow adequate thinking/preparation time

2. When requesting simple responses, expert teachers request 
numerous responses in a minute (3 to 5 responses).
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Firm-up Review  -  Response Sheet 
      Agree 1/Disagree 2 WHY

3. When teaching students, calling on individuals should be
    the primary active participation method.

4. When requesting partner responses in class, it is beneficial
     to give both partners a “job.”

5. When directing a class discussion, introduce a
     straightforward question or prompt and invite students to
     participate.
 

6. “Hold-ups” (hold up whiteboards, response cards, response
     sheets, or fingers) have two major advantages: students are
     held accountable and the teacher can monitor the
     responses of all individuals. 
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Critical Element of Explicit Instruction 

Monitoring Student Performance
     Closely
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Input Question Response Monitor Feedback Adjust 
   Input Question Response Monitor Feedback Adjust 



Monitor Student Performance Closely 

Monitoring = Looking and Listening Carefully

• When to Use:
• ALWAYS

• Before class

• Entering and exiting the classroom

• During lessons (whole class or small group)

• During independent work

• During partner or team tasks

• When a response is requested

 



Monitor Student Performance Closely 

Monitoring = Looking and Listening Carefully

• Why monitor student responses?
• Gain information on student performance

• Provide corrections and affirmations

• Adjust the instruction within the lesson

• Adjust the instruction in future lessons

 



Critical Element of Explicit Instruction 
Providing affirmative and corrective 
feedback
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Input Question Response Monitor Feedback Adjust 
   Input Question Response Monitor Feedback Adjust 



Provide immediate affirmative feedback and 
corrections.

Hattie Effect Size for Quality Feedback – 0.66

“There is a preponderance of evidence that 
feedback is a powerful influence in the 
development of learning outcomes.” 

Hattie & Gan, 2011

50



  Examples of Feedback – To Group

Feedback to 
Group of Students

During Lesson 

51

Tell answer
 Then 

 Guide students in completion of item

Affirms
Students with correct answer 
or effective strategy

Informs
Students with incorrect answer 
or ineffective strategy 



Examples of Feedback – To Individuals

Feedback to 
Individual Students

During Lesson 

52
Tell the answer 

Guide Student in completion of 
item 

P = Praise - Affirm

E = Encourage

C = Correct - Inform

Then 



   Critical Element of Explicit Instruction 

     Deliver Lesson at Brisk Pace
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  Maintain a brisk pace 

• Prepare for the lesson.

• Use instructional routines.

• When you get a response, move on.

• Avoid verbosity. 

•  Avoid digressions.

• Archerism:  Perky not Pokey.
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Mottos for Session

• Learning is not a Spectator Sport.   Anita Archer

• Every day, in every class, every student participates 
by speaking, writing, or doing. Anita Archer

• Everyone does Everything. Kevin Feldman

• How well we teach = How well they learn
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 Polishing Delivery of Instruction   
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During academic lessons, effective instructors, 

1) Request frequent responses. 

2) Monitor student performance carefully.

3) Provide affirmative and corrective feedback. 

4) Maintain an appropriate pace throughout the lesson.

Share one practice you plan to use.
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