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This session will report from a UK-based research study about the development and continued improvement of an inclusive in-house course to teach ethical decision-making with Artificial Intelligence (AI) to all students. The course was developed in 2023 by the researcher as academic integrity lead, to respond to the urgent need to help the institution embrace the disruption caused by the sudden surge of AI use, and to provide clear, accessible guidance to students. Given the importance of gathering student and staff evaluation of this pedagogical intervention, and the recognition that AI and student practices are continuously evolving, a long-term research project was set up to enable the researcher to make ongoing improvements to the course based on new, stakeholder-informed insights.
[bookmark: _Hlk180766821][bookmark: _Hlk180766846]The research aims to evaluate the impact of the course and assess whether it meets its goals for inclusive education. Furthermore, it seeks to contribute an authentic example to sector guidance from QAA (2023), and international guidance from UNESCO (2023) and the European Network for Academic Integrity (Foltýnek et al., 2023) about how institutions should advise students to make ethical, positive use of AI. At the same time, the researcher recognises that AI has brought specific concerns about digital inequity and lack of digital literacy learning opportunities sharply into the spotlight. It has been widely acknowledged that AI can both increase and decrease the digital divide (Božić, 2023) and can both create fairer outcomes and amplify gaps between different student groups (Kaplan & Ravanera, 2022). Thus, as educators, our approach to guiding students with AI must prioritise inclusion to future proof learning opportunities for all students.
Building on prior incorporation of Universal Design for Learning (UDL) principles in academic integrity policies, procedures and teaching resources to help meet institutional inclusivity goals (Davis, 2022), the researcher based the new course stages on the UDL checkpoints for comprehension: (1) activate or supply background knowledge, (2) highlight patterns and relationships, (3) guide information processing, (4) maximise transfer (CAST, 2018). These four checkpoints were achieved on the course through: (1) an introduction to establish background context and justify the need to emphasise ethical practice with AI; (2) the universally understood symbol of traffic lights to demonstrate the relationships between categories of use of AI as inappropriate, at risk and appropriate, with a respective ‘stop, check, go’ approach; (3) a table of different student practices mapped to traffic lights and consistent symbols to ensure no disadvantage to students for whom colour contrasts are unclear; and (4) an exercise for students to apply their learning of these categories to a set of real practices of use of AI gathered from student declarations at the institution. 
Having gained ethical approval to conduct the research a few months after the course launch, an in-depth questionnaire was deployed to gather student and staff evaluations of the usefulness of the course design, content, accessibility and impact on learning. To supplement the questionnaire data (86 responses), four focus groups were conducted with staff at the end of the academic year 2023-24 (17 participants) to provide opportunities for them to contribute their recommendations for course revisions to keep the content fit for purpose and continue to focus on accessibility. These focus groups provided a ‘community consultation’ (Lee, 1993, p.159) where participants could voice both concerns and suggestions together and feel involved, having a degree of control over the interaction, which was important for the inclusive research ethos.
In terms of results, there was considerable interest and satisfaction expressed about the course in both the questionnaire and focus group data, but also an emphasis that as AI evolves, changes must be made. Key recommendations to improve the course from the data in 2023-24 were: adding more introduction to the course, revising the table to make the guidance more specific, justifying the need for the middle area of ‘at risk’, updating some guidance to reflect changes in use of AI for research purposes, adding more detail to the feedback on questions and providing more information about what to do next. All of these recommendations were acted upon in the revisions to make the new version of the course for the second year (September 2024), which is currently being evaluated again in iteration 2 of data collection (2024-25). To date in the second year, student and faculty questionnaire data have been gathered (73 responses) and focus groups conducted again, so far with students (7 participants), for continued course improvements to put in place for 2025-26. 
The session will present examples from the course and demonstrate the ongoing development and improvements of the course using stakeholder evaluation. Delegates will be invited to consider how the course and its ongoing development could be used in their own contexts. The key pedagogical contribution of this session to the conference is sharing an approach to students’ ethical use of AI which prioritises inclusion and accessibility in teaching resources, and demonstrating ways to continue informing these resources through research involving students and staff. As such, the session fits with two key themes of the conference: ethical use of AI in education and research, and equity and diversity in academic integrity, research integrity, and research ethics.

Key words: ethical decision making, Artificial Intelligence (AI), inclusion, accessibility, Universal Design for Learning

References
Božić, V. (2023). Artificial Intelligence as the reason and the solution of the digital divide. 
Language Education & Technology, 3(2), 96-109. https://langedutech.com/letjournal/index.php/let/article/view/53

CAST (2018). Universal Design for Learning Guidelines http://udlguidelines.cast.org 
[bookmark: _Hlk123653847]
Davis, M. (2022). Examining and improving inclusive practice in institutional 
academic integrity policies, procedures, teaching and support. International Journal of Educational Integrity,18(14) https://doi.org/10.1007/s40979-022-00108-x

Foltýnek, T., Bjelobaba, S., Glendinning, I., Khan, Z.R., Santos, R., Pavletic, P. & Kravjar, J. 
(2023). ENAI Recommendations on the ethical use of Artificial Intelligence in Education. International Journal for Educational Integrity, 19(12) https://doi.org/10.1007/s40979-023-00133-4

Kaplan, S., & Ravanera, C. (2022). An equity lens on artificial intelligence. Social Sciences and Humanities Research Council in collaboration with the Future Skills Centre. https://www.sshrc-crsh.gc.ca/society-societe/community-communite/ifca-iac/evidence_briefs-donnees_probantes/skills_work_digital_economy-competences_travail_economie_numerique/kaplan_ravanera-eng.aspx

Lee, R.M. (1993). Doing research on sensitive topics. London, UK. SAGE.

QAA (2023). Maintaining quality and standards in the ChatGPT era: QAA advice on the 
opportunities and challenges posed by Generative Artificial Intelligence. https://www.qaa.ac.uk/docs/qaa/members/maintaining-quality-and-standards-in-the-chatgpt-era.pdf?sfvrsn=2408aa81_10 

UNESCO (2023). Guidance for generative AI in education and research. 
https://www.unesco.org/en/articles/guidance-generative-ai-education-and-research 




