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Different learning and pattern recognition
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Different learning and pattern recognition
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Different motor system

The hand bones conmected 1o the eye bones
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“I love being in nature. Noisy environments drive me
mad inside. It's sort of terrible because 1 overload in my
sensory system too easily. | can tolerate a baseball
game with headphones on or eat In a8 restaurant. Not
easy for me to cope with the din, but | do.™
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Different experience of emotions and affect
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“..what have previously been thought of as ‘social deficits’ in
sutistic people may actually reflect 8 mismatch in the facial
axpressions produced by autistic and neurotypical people™
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Characterizing trauma Autonomic Nervous System
Le.. The “dose”™ of trauma
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A healthy, regulated system = —— The Window of Tolerance Survival mechanisms
The ViIPs

A model of healthy autonomic function over time
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Fawn response

Creating emotional safety by not upsetting anyone
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A trauma response happens

To survive, you...

aroand whte ccdangons
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HYRERARQUFEDSTATE
The whole limbic system is out of balance oot Ay P gy mblyiorn Sgwimsass

And the NET EFFECT
of all of this is...

And it tries, but can't get
back to balance, bacwse the

SV mechanisms o re-balance
are too désrupted

A bualthy nervous system I
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~_These feedback loops aren't
b hen in survival

of tha reed for wuper At

This means,
In a sympathetic-dominant state,

There is little-to-no conscious awareness of
the emotions felt in the body

A——— i
P e L.

which is why...

Nervous system dysregulation
is the main* symptom of a trauma response

Tof Do ie, s w0 renaechany who cabets fn cEas when aw aes NOT saseches
it iy Uy, 1YY
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And!
Remember that whole “alexithymia” thing???

FM It's somathing seen in

ht { W ecple with traumatic
‘ /7 responses as well.
. -t
\ S Luuuuoo-h-vuh‘u
ﬁ SRS about tne whale
& ot the
werien in survval made” thing

It’s almost like neurodivergents have a lot of
overlapping symptoms with trauma...

Huh...

But why would that be???

Grast quartion! And perfect segue %o..
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The Neurodivergency Movement

A briel history
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The Neurodivergency Movement

Abriel history
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This ties into the process of dehumanization...
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Dehumanization

“Starts with language”

We dehumanize what is “different”

Lovaas” 197E guone In Popchalogy Tedyy

Education
Dehumanization in medicind*
The danger of 1ee much objectivity
—————

& “fou vt pretly much from scrinch when pou wotk with en sutatic chid Yos Functional uses: Nordanctional causes:
Malese defines dehumanzation as ‘the psychological heowe & Inthe phvysical sanse- 1hey haww hait. 3 No8e, & ot~ 4 = S _
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whan doabng with sivetions that 1eachars and studosts (e g.. “us”
caees physical andlor »%. “tham”)
Farvd 13 g0t wave Srhamaniong s b pmhekmul pak.
Exnvple
“wearcions Indian weages” ~The US Declation of Indepesdence (17701 PRR—p—
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The issue with “functioning” labels
So let's talk about “You almost seem like & real person, just like me.

“We are all vuinerable to the slow and insidious

practice of dehumanizing, therefore we are all
responsible for recognizing it and stopping it.”

Casual Dehumanizing language

S0 common it's easy to miss it when it's not directed st ya

e ot oaRe mabamat

"Migh Functioning Autiem - Thix sarm germealy relers 2o sutistic peapie who
talk wel, have sxcellent body control and need less support to fusction in
secly.

“Low Functioning Autism - Tha tenm refers 1o folks whe can 't communioste
werbally and Lack pood body cantral 115 aften sconfusad with cegnitive

delay. Thie x o teem | cidd bon because it falls to take Into account intellect or
how well people with mare sutam can & in society with the

P— vightbkiad ofeupper”
Kad, 3013
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Ableism
B, o) St ey “hemabinn. "
E:ﬂ#ﬁnlzmﬂwmmhhm
This happens when we start to befieve how society
Just refer to their support ‘;:“""l e sty 3 inferr
“ rimina n favor
- hzed h Influenced
needs able- jod people.” Mr;:m 20d ablesm 00Curs w mw::d'oom ——
poopie with disabiities that we start to bolieve that our
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to conceal (something) from view.

One question that pops up on social media a lot these days is:

But doesn’t everyone mask sometimes????

s just like “customer service voice” right??

One question that pops up on social media a lot these days is:

= NOQI

s just like “customer service voice” right??

Onford Larganges
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. When poung. you amlenmgt %
M.skl sockakze, you “d0 It wrong” and
ng na:, ul\ hera m“ ’o, MIY,
cansequences. PRapas masking is a fawn response
Sa, fable, you lam to hde e, - . - 2 -
mask). Ard you intarnakze a sense y » hard " So all of this gets enfolded into issues with how
of sheme Lo o how 5 - ovelop! to trauma
or "Sovbert” you are, Waich rons A S our society, organizations, and systems are
¥ NOT structured for neurodivergents
..and, “phrases such as ‘everybody masks’ or ‘everybody ks a

Nasking corries with it the Bondes of intamalized shame 0y rg 50 sonstam

lirtie autistic” are completely Invalldating, hartful. and

hyparvigilance | o the slevated sixte of y ap o
thrests sround pou)—which parscny wafching (e g, “cualomer service 9 vl Whech = what can lead to,,
VO] does not -
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System-oriented trauma/Retraumatization

Schosls educancrs
» A A "
s and can an

often without being aware of X arct mnwmdeﬂm

Koy section tabe-wawy

When a group of people say, “doing this hurts

Being trauma-informed is the process of asking,

“What happened to you?”

hat 6 ebiniedl shtustion hos sovisty . . ! i
e venee us,” we should listen, be flexible, and adjust R
“What's wrong with you?”
MO 8 Uara R0 manre 5 Denons vyl Mode 200 ACtvrad By § Sl an0ogh Svert e 1 ~dor whomever that group =
W as ey g S8 e Tag wed b e e dly Fewes ol nty ey @8 e s e
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It means changing from a pathogenic approach to
a salutogenic one

|Pathogenic paradigm| |Salutogenic paradigm|

Tocused on welsrvisndrg Faoumed 27 sndervareing
e ovighew af ar s mumumu

rnating | 0. cavnn deese.
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N Thads aaads 200 wve bvportant
PO Matan o eaevar plw then

becene rou e the eepernt”

For the schools, this might look more like...
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Trauma-Informed Care
8 Core Principles
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Requires consistency and foffow. through on
+ REGVLATION
SARFETY | EMPOWERMENT = Naagieg mekdawss A student having multiple meltdowns a week in school
. m""“'-"‘"““"" & highly likely to develop a trauma response due 1o
. 1] 10pecting bady mmonerry .
not school and/ classroom,
= Vabdeting ematons 303 coperences of nerod sesgent wmudens m."al orm ‘hat
+ Prenseving cervpeiacee
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So, let’s go over how to help everyone
feel safe and empowered at school

Tor » "how to” on maraging meligowrs. | nighly
recormmend the very aptly sthed
Meirdowns

by Deborah Ligaky & W Biehards

A3 well a3 Clarisss Kriphe's artiche on best support
lracticos \
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Managing using the 5.C.A.R.E.D method

1 SAFT. Qluar tha 1pace. mowe to 8 1ale plaoe, 3@ beas roantal sod peopts & e datece
1 e penon it trowing things sadcr hring.
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Prvsied o | Sy ase ohan et h Lhat e yee

COEVILOP o iververticn plan Crests indviduniand plara on how %0 cafn sach wader
o rosinaly reviesy them wiek ol wal

v anap e d st g e W v e Badbew Loww LW e s

“If you're supporting someaocne who has s challenging
behavior or meltdowns, and you just guessed that it had to
do with thelr health, you would be right 75% of the time.

You should think about medical causes first.
m;:c:b-ou them bafore you think about other reasons for
jors”
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Autism Lovel Up! Energy Regulation Sulte *
Regulation strategies fRnasaletn
For physical and emotional safety
Promstes safuly Prawvites
Wu Purely butlam Trpemerriev
« Tend to basic neads ae POTp——
o Oving mine . sieg & ek + Beewnt regare ’ Prametion frem
e adn o odrarmal
« Tactile + Breathing acerciues labe covvactiant te e
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Side-rone 130 praienrty slamantany teachas

“Waiting” is a skill
that requires regulation!

And what's more empowering for everyone than an

elementary kid who can wait without walling in agony?

Regulation strategy example

Five-tinger breathing steps

= Shetch your herd arvd cpen your paie 10 You oen 1ee
T A0S Batwainy pour e

* e T poleter Tnger af paur cppauite hasd to Tace
Pwoegh the apen hand

= Sharting bom the Betion of your frarby, bresthe in
U 00 e, 0] sahale a e g0 dewn

v Repen wvil you 9t 30 e bottam af paur pinky o
ot knep QOrp 8a resded

SRR Dot < 0 AR DT ROUTE R0 Wy MRS B MRMWING DA 104 TR Lee

. . -

Regulation strategy example
Butterfly hug steps
' + Crom your avrs sver your chest

« You alerrate T moverent of your hands,
ha Py Aprg wings of o bnstee iy et
your hands wove hasly

+ Boosthe dawly and deeply

« Notice whare your body fesls
rsorebatabde vl “Lreeth wie” thel place

« Snop whan pou Seel e dacoeviont release

D T N L
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aegulanon strategy example
“Calming” fidgets

.i‘%ﬁ

Which one makes your brain go “whew™ vs. “whoes™?
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Staff/faculty self-regulation

IS parseount!

Aavits hawe 10 prasth Yo lated NO
MATTER WHAT™

wLause No one can solve problems when dysregulsted

*Roqures awareness and ongoing monitoring 0! your own triggers
for dysregulsbon

3 grest to mode stralegres for students fe g, ) need 3 bresk om the rcom™)L
Heck, mate 2 regulyion mation” 3 part of centers for e lithe cnad

The super amazing, Mega- wescmae good naws is that...

You don't have to start from scratch!

You can use the SAME bottom-up approaches to
regulation as you teach your studems!!l!

Bodily Autonomy
Promoting physiosl satety

LAnonoeny relees 16 the sty 1o maks
ehmwes nvdaparsdont by

It e e wd v,
-

Pcﬁmu e wrple conoast thet
Individeals e 1he right 1o control what doss
ard doas not happen to our bodies

“_——-—

Ay A ..
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Body autonomy
A bew do's and dans
n Do's
Cxplain the purpose of the
Wardieaaly grab a kid's hand
om way to recess Sintace
(hahdeg & Machins hand for aadered
Cive them cptions
Nzba anyons heg tomesne (b o Mg v bel bawe haid
Use hand-OVER-hand Use hard UNDER hand

Ohaews rwy hand o you want kgt

SRan el F s Wk by T e & slianger on Tae Atreet o 8 0 he rhar” o you waskin 1
@2 ko & stranger, Than don't sk a8 kid or cognitively-impaload patienn %o do it either.
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S0 vor e rube that i ANPONE wares to soech, hug. or move scmecne, they have %0

ASK!!

It's just respective toward everyone.

N e b 0 o s B b o b, 18 i by 0 b e o T i e i
Ln e b b g gt salinngam e oy S e EARLE

D ]

On complance with others and lack of bodily sutanamy:

“When your life is being told
not to follow your instincts, you are
grooming a generation of vulnerable kids
for exposure to all sorts of nasty.”

00 ST AT WhO B e ABaRe Wre e

Validation

Critical for emotional safety

Lets your studems trow thae,
1. You understand what they are fealng
2. Their feclings are valid and totally okay 1o have.

This Wtimately bulids trest and helps the student idemity and trust ther
own emotions in the future.

o And even if you can't fully understand thew foaings, shosng pouse
treng %o snderstand poes 3 lcococong wy.
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Validation )
. the des ared 1y “::‘mb_"”",'“::_ :‘f:’, negaiive feelnge, “What is your anger trying to tell you?
Don’t Do ... What I'm trying 1o teach her is our anger is 2 signal
that somaething Is o, something does not feel right, a
MMM“—. . TRat reost be really hard boundary is being er d, & need is not being met”
And maybe those uncomfortable feelings .
. . . s o e are a sign that something is wrong
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%o maybe, we would all feel 2 lot safer and more empowered If we:
Pr ing patence, honoring ALL communication DWerant pettern of Synbing vywreres v rapd
modalities, and tesching the “why* are R = '-—::'—"-"- et
1. Know how to self-regulate and/or request needs for
regulation help.
2. Problem-solve to figure out what was wrong in the W
" oo THE BRIDGES to
3. And self-advocate to create safe spaces for our future o ol

selves.

S ) Wt —a

97

98

99




“The erroneous theory is this: to speak is to
understand. Tell that to Stephen Hawking.”

Ceddar, 3013

Multimodal communicators

“Talking” with, well, ol of yoursel

ASL. ey NP F—— Joation (AAC) device, o7

Carmmenication requires a method and metivatien

. G leation partners must respect waety Trow of rrodid Ly, respend
10 evary commanicative attempt 21 act apon the communicased
essepe 1 & Liry marmer.

- M s lost when are nat honored.
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And my observation from my professional experience:

Communication, like electricity,
takes the path of least resistance

Spesking (arddor g ASL sty other AL users! wil ahears he FASTER and MORE
CFFICEENT than ewen Algh-tech AAC dewces.

52 w0 Using AAC does NOT keop someone from talling
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The ssue with “compli pliance’s sake”
+ Reinds Dasod Bech N Quos 100N fouTOTFe2 (D005 10 SOmply with
the system “or ale”
© Mot understanding the for an expectation i dywegulating for
mary sutstics and ADHDers
« The goal should be racher than v

+ Soteach “why” it is important the student do something!
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How to think sbout neurotypical 1o neurcdivergent “why's”
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Neourodivergent 1o newrotypical “whys”
ey
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And, of cosrse, the chasic Kd quastion
Wivy then and sot ma? it

Why does Jackie® get 1o be in the quiet cormer right now?

Because she:
1) Recognized she needed to change her energy level
2) Asked me for that need (via pointing to the picture)

She's there right now because that's what her body needs 10 fedl safe.

L

And a quick side-note on compliance...

Wo DO noed 16 be compliont sometimes, lioe, o0
« Moving cut of the way j0.g . chasr the pamy) for D 0)

e e
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What da ok thews wnurtons haw n cemment

SAFETY!

Socuty han developed these “rules” as warys to optimize safety for everyene.

So presume competency, and explain the “why*
for cliems/patients families, ete..
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Cavest .

When you know someone who has ssperenced abuse

I A

.who is now hurting others physi

Dysregulation is an explanation
it IS NOT an excuse
Ramamber, EVERYONE has a right to sadety, 0 overpone naeds 1o leam

to reguiate and process Sar angenfrustration in ways that DOES NOT
invoive hurting others
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Empowerment for all

Requires eheice and collabevation on

+ Prasuming “they cantake it° competence
+ Teaching sell-advocacy™!

« Ard ety Wl e dalom el n a FAATRITIC plece La wiat
+ Halp with problem-solving

v Provdeh ledge ard w i
ot A s peceiel

+ Uning o strengths based approech i g vareed of o bady 1000 Dk i
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Honesty about societal reactions

Presuming “they can take it” (or “Skely alkeady know it™) competency

+ "You're daing grast at knowing what you need to calm yoursell, but a ot
of adukts DON'T know this and sren’l s good of i s you sre”

« "Friandship goas both ways™ (re. recrodhesrgent madang|

» Aot of ervplovers won't understand or be wiling to sscommodate X
bax sormm wil” (or Aere’s Y program fo halp you sdvocate with smployers)

+ Dot worry abaut loving yoursel, love helng yoursell™
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Neuro-affirming self-advocacy

Vocabwdary and conocepts

Problem

tSolveNotSize by Autism Level Up!

i 1. “Thay help detenmine the seures
- A |rat sipe) of the problem,

2. They stlemzd 10 ensure that
Partners are ready 10 Bsten (01 %0
—_ caratuly chserve)

4 3. They mairtain the focus on the
realty of the person whe keows
bast.”
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WIRAT POUSYE BEEN TRANED 1O TNk

Thery should bt o0 ol and dn he mortabaer”
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Seeing them through a strengths-based approach
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How this works (student perspective)
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Ideal stages (teacher/staff perspective)

Lage

O sboashd

Seape

e wrrbes

© Lnwpr wewt o bty
 Dray Sl wy bl b o

it = L T

SAT e BTy snph bty Mt and
P s
o Uevaghed vaih day

Tuds 0 premars veatuitey 0
¥ b s g bvertean |

v palile

wrarpiiealvadeva

Cam dnsna 0os Waites and a0y
— e rvTiece - b s,

R i L S 1
s Dats bwdy « Wl Ueey
et 15 harge thek evegn

Prali s NG ety e
V- B b e e e
receas benin ey

A panas b st e

—

wendariieinw o
R
Rl

4 N 108 e B ot o) Saod
M A Vmrat At Mg Ceed te
ahe a . t vba v |

115

116

117




f:t-tix age-appropriate su‘bfflfawlty expectations

g and q

+ G 13 ety wrargy ey st verhally bor

g
Povbon © O0% RO s L de i e St
« Cwn 10 bady snangy vmally © Gonn Wanhy daner e than ey ieindimm i sawe
+ G remmast remady = gares ey et

= WA ey memd primgis s e semids - W Ny meed et o g 10 s
MOy Pgst ey Jedgw oty bor e et ey
¢ Meadys arcevs v L ge languags 4o S sime o) -t
Skt re i mpialony sery el

Lot shawamiary

* MR LA 1l et bt Db el pe g by
@%gr det 10 M raraL oo g arariom

© G st wa ey W e detad

© Can banty wolude sves reee delad b e e

S wirh ol g, aupann 8 bot morw seauideg
St bt g el shidens Land you 1 peokably
womd t0 focut mare an aca regulation:

e g b

« Budy nagy Wt ecows haeder e B
amot el deeslopmar: duapams 0 g esrvples
e e ol

« B0 O E CONeened W BAe RODeIR-
WAt e e st et of ek wew rmady

© Biewar naans b wiidin sl + mven e
Peowninn AN wakig 1R d 30 Hglen
o For SN Shwy vk of aducanon wmnd s
B L T P PR
=W mted ww b vwratd iwbedpn o B e
© Candmris by lruddim b bl weni e beme dedam W arebg Boardir e o fagy o
TR IAOMARIN B B Dt B e a2

© e e rgh be chenging s 45 o e v Dy wan Lad Deas o wiowaward ¢
e hgh sl

Wrapping itup

« L s righ b Changing Ges 10 Stsmesanindety
Nnvrmeme dh Ay pee mmbern homgnl
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Thatis to say...

A dear, gueer (and newrodivergent) friend recently sent me this:

“My social circles are so queesr and neurodivergent i |

|forget we are in the mInority s ne suddenly I'm n & Your sosial norms y...?.:‘b.

) Doesa’t have 1o everyons's

room with a bunch of people sitting correctly making Your safe space e everyome's social

wafe space narme

regular eye contact smd not interrupting esch other s I'm
(like, *hahahahahah what the [heck] Is wrong with them'”

I
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So when teaching neurodivergents

Let’s think outside of neurotypical norms
and EMPOWER them
so they can find their own safe spaces
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Trauma-informed resources
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